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I. PREAMBLE: A UNIVERSITY RENEWED

The Master Plan 2004-2008 for The City University of New York reflects the goals of a
university that has changed considerably over the past four years. At the time of the previous
submission, the University’s Board of Trustees and its newly appointed chancellor, Dr. Matthew
Goldstein, were determined to secure a place for CUNY within the mainstream of a nationwide
effort to provide more meaningful educational opportunities at institutions of public higher
education. The Plan that ensued recognized that such opportunities needed to be offered to the
widest range of students, including, importantly, those who were among the most highly
qualified as well as those inadequately prepared for college. In consultation with members of the
entire University community, CUNY’s new leadership prepared a document that rested on the
principles of:
e Partnering with the public schools to ensure adequate preparation for college;
e Introducing more rigorous standards for admission to senior colleges including, at
the new CUNY Honors College, standards equivalent to the nation’s most
selective institutions; and

e Improving the quality of academic programs, supports, and services.

Because the University was emerging from a difficult period, during which criticism of academic
standards and managerial accountability was more common than praise for its central mission,
the 2000-2004 Master Plan was seen as an opportunity to offer a “comprehensive strategy of
institutional renewal.” In large part, this strategy derived from a series of recommendations
embedded in the 1999 Report of the Mayor’s Advisory Task Force on The City University of
New York, authored by current Board Chairman, Benno C. Schmidt, Jr. Indeed, the Master Plan

2000-2004 was, in many respects, a rejoinder to the Task Force recommendations.

Reflecting on a series of concrete and positive steps that had already been taken by the Board
and University leadership in response to the report, the Plan underscored commitments the

University had made:



To raise academic standards by communicating clear, objective measures of college
readiness; instituting a congruence between the new Regents requirements for high
school graduation and the University’s expectations; establishing performance as a
condition of graduation from all degree programs; and insisting on quality in every
University program on every campus.

To provide educational opportunity and ensure diversity within the context of high
standards.

To render service by collaborating with government agencies and the corporate
community to the greater economic, intellectual, and technological good of the City
and the State of New York.

To account for the way the University carries out its plans, meets its goals, and
spends its resources.

To maintain a pluralistic workforce that supports the University’s obligation to serve

and reflect the diverse citizenry of the City and the State of New York.

It called for a specific, programmatic vision for the future, which included:

Creating a flagship environment with highly selective colleges and a University-wide
Honors College;

Improving Teacher Education;

Expanding the use of technology in teaching;

Supporting academic achievement through K-16 collaboration and innovative college
and outreach programs; and

Establishing a CUNY-wide economic development initiative.

The 2000-2004 Master Plan received the approval of the New York State Board of Regents.

Over the past four years, the vision presented in the 2000-2004 Master Plan has become a reality.

For this reason, the 2004-2008 Master Plan offers a vision of an institution renewed, ready to

build on the substantial progress already made. Giving rein to ideas and purposes emanating

from the efforts of talented faculty, students, and staff who are sustained and nurtured by those at

the center of the administrative structure and by a proud and supportive Board, it charts a course



that will enable it, over the next four years, to join the ranks of the best institutions of public

higher education.



II. THE CUNY BOARD OF TRUSTEES

The Board of Trustees is the principal policy-making body of CUNY. It is comprised of fifteen
appointees and two ex-officio Trustees, pursuant to New York State Education Law. The
Governor of New York appoints ten Trustees, and the Mayor of the City of New York appoints
five, in both cases with the advice and consent of the New York State Senate. The two ex-officio
Trustees are the Chair of the University Student Senate (voting), and the Chair of the University
Faculty Senate (non-voting). The Governor appoints the Chair and Vice Chair of the Board.

The Board usually meets for eight regular sessions during the academic year, having conducted a
public hearing one week prior to the regular session in order to give the public an opportunity to

testify on calendar items for the Board meeting.

Five borough hearings are held by the Board annually, as required by New York State Education
Law, which states that “the Board of Trustees shall hold at least one public hearing each year in
the five boroughs of the City of New York. The purpose of such hearings shall be to receive

testimony and statements from concerned individuals about university issues.”

Much of the policy work of the board takes place through its Standing Committees, including the
Committee on Academic Policy, Program, and Research, the Committee on Facilities, Planning,
and Management, the Committee on Faculty, Staff, and Administration, the Committee on Fiscal
Affairs, the Committee on Student Affairs and Special Programs and the Ad Hoc Committee on
Long-Range Planning. In addition, the Standing Committee on Fiscal Affairs oversees the
Subcommittee on Investments and the Subcommittee on Audit. A joint Board/Chancellery
committee on Management and Budget Alternatives develops and proposes administrative
efficiency, productivity, and revenue measures. Committee recommendations are presented to

the full Board.

The Board had the opportunity to appoint new presidents at eight of its colleges over the past
four years—Baruch College, Hunter College, City College, Queens College, York College,



Queensborough Community College, LaGuardia Community College, and Kingsborough

Community College.

The Board also receives periodic reports from the Chancellor regarding the evaluation of

presidents, consistent with University policy.

An additional dimension of Board activity is representational, including the participation of
trustees in College and University events and functions; advocacy before government bodies
such as the annual Board visit to Albany; remarks at commencements, University and College
convocations and related academic ceremonies and participation at external events, local,
national and state-wide educational organization conferences, career fairs and cultural activities.
Trustees work closely with the Chancellery and presidents on the enhancement of funding to
help supplement College resources, in order to further the goals and objectives of the Master
Plan. Information about and news of the Board of Trustees may be obtained by visiting the

CUNY homepage, www.cuny.edu (trustees) or from the Office of the Secretary of the Board of

Trustees.


http://www.cuny.edu/

III. ACHIEVEMENTS: 2000-2004

1. Flagship Environment

Over the past four years, the University has engaged in a massive hiring effort designed to
restore the ranks of full-time faculty to levels not seen in three decades. Just this year more than
400 new faculty joined the system in full-time professorial titles at the senior and community
colleges. Another major wave of new hires - more than 300 alone under the Community College
Investment Program - is anticipated for next year. All the colleges are aggressively recruiting to

fill empty lines and new lines continue to be allocated.

Our purpose in this effort has been two-fold: to increase disciplinary strength and to reach the
point where 70% of instruction is taught by full-time faculty. With these dual ends in view we
have welcomed to CUNY an astonishing array of talent. Peter Carey, who has twice won
Britain’s prestigious Booker Prize, directs the MFA program in Creative Writing at Hunter
College. Charles Liu, who helped lead the redesign and renovation of the Hayden Planetarium
and the Rose Center for Earth and Space, is now Professor of Engineering Science and Physics at
the College of Staten Island. Rachel Lyon, who has won an Emmy and three Telly Awards for

her films, is a new Professor of Media Studies at Queens College. These are but a few examples.

A range of outstanding “cluster” recruitments has also emerged from the Flagship Environment
initiative. Cluster hiring was an initiative designed to bring significant sized cohorts of new
faculty to the University in selected programmatic areas. Cluster areas have been chosen for
their importance to society and the economy, their relation to existing CUNY strengths, their
relevance to educational need and their intellectual breadth and depth. Each area is allocated a
multi-year package of resources, including a cluster of faculty and staff positions and an
appropriate level of start-up funds. Using this model we have reached new levels of excellence
by attracting high quality faculty who are aware that a major build-up in their area of interest is

underway.
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Since 1999 cluster hiring has gone forward in Photonics (the study of light as a source of
energy), Teacher Education, Computers and New Media, Foreign Languages, Biosciences,

Nursing, Art History and the Visual Arts and most recently, the Urban Environment.

Since 2001 there have been eight new faculty hires in photonics; six searches are currently in
progress. In all, fifteen to twenty faculty lines and staff positions will be allocated, including
several associated with the Center for Advanced Technology at City College, CUNY’s lead
campus for Photonics. Several new Photonics faculty have also been hired on college lines. The
first Photonics Symposium in November 2003 provided an opportunity for this faculty to come

together as a community.

Many of the 23 new faculty in Computers and New Media are assistant professors who are
distinguishing themselves in this relatively young field. The Graduate Center attracted three
Distinguished Professors to the Ph.D. program in Computer Science: Sergei Artemov, a leading
authority in logic and proof theory, Gabor Herman, a pioneer in image processing for medical
applications and Robert Haralick, a pioneer in computerized tomography. This area, now called

Digital Media, will soon receive a distribution of new lines.

Teacher Education and Nursing are two fields selected for significant new hires due to their
importance to society. The 50 lines allocated in Teacher Education will help alleviate the teacher
shortage in the City and State, particularly in the critical areas of math and science education and
special education, and have helped the programs meet accreditation requirements. We are
hopeful that the allocation of eight new Nursing lines, in combination with college efforts to fill
other vacant lines in Nursing, will help to alleviate the serious shortage of nurses in the

metropolitan area.

In foreign languages, 12 lines have been allocated so far, several at the Distinguished Professor
level. The Graduate Center was able to hire Domna Stanton, considered the preeminent scholar
of her generation in 17" Century French studies, and City College hired Suzanne Jill Levine, a

translator of the most challenging works of Hispanic literature.
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Seven outstanding scientists have been hired in Biosciences; eight more lines will be filled over
the next few years. Several of the lines are associated with the new Institute for Macromolecular

Assemblies at the College of Staten Island.

Three of the seven lines distributed in the Urban Environment cluster have been filled. So far the
focus in this area has been in science but we expect to broaden it to other disciplines, including

the social sciences, urban health and environmental psychology.

And, in Art History and the Visual Arts, Brooklyn College scored a coup by hiring Elizabeth
Murray, who won a John D. and Catherine T. MacArthur Foundation Award in 1999 and will be
featured at the Museum of Modern Art when it reopens in Manhattan in 2005.

We have targeted a number of other programs for special hiring to enable them to maintain or
reach new levels of prominence. Some have been identified through the National Research
Council (NRC) rankings of doctoral programs or other national rankings, some are
interdisciplinary and newly emerging, and some are in areas where a critical mass of new
faculty, added to existing faculty, will make a significant difference in the quality of the program

and its reputation.

The City College Engineering Program, for example, added nine new faculty in Academic Year
2002-2003 and five new lines were recently allocated to Chemical Engineering to ensure that it
remains in the top 20 of the NRC rankings. The Graduate Center received allocations to find
stars that have strengthened the Anthropology, Sociology and Philosophy programs. Most
recently, two lines were allocated to Baruch to add faculty associated with the Field Center on
Small Businesses and Entrepreneurship and two were allocated to John Jay at the senior or

Distinguished Professor level.

Certainly the University is seeing the fruits of this investment. As envisaged, distinguished
faculty have been attracted to CUNY to work with colleagues in their fields. There is also
increased interest in the University on the part of external funders; at City College, for example,

external funding grew by close to $11 million (30%) last year. And outside agencies have shown

12



increased interest in forming public-private partnerships with the University, a development most
readily perceived in the Center for Advanced Technology and the Institute for Software Design

& Development.

While much of the cluster and targeted hiring has focused on the senior colleges (with the
exception of Nursing and Computers and New Media), hiring of highly regarded new full-time
faculty has proceeded apace at the community colleges as well. This is critical to the integrated
University, for a major objective is to ensure that students who transfer into the senior colleges

have had a community college experience equivalent to the first two years of senior college.

Recent hiring efforts at the community colleges have yielded impressive results. Vrunda Prabhu
brought to Bronx Community College her $400,000 research grant from the National Science
Foundation to explore problems that limit students’ understanding of calculus. Caf Cowlah,
professor of social sciences at Queensborough Community College, worked for several years as
an economic consultant for the World Bank in Bangladesh and as a policy advisor with the
United Nations. Michelle Rief, at Borough of Manhattan Community College, is a scholar of
African-American women’s international activism during the early 20" century. And Kimberly
Hearn, now at Hostos, was Phi Beta Kappa at Howard University and the recipient of a pre-
doctoral fellowship from the National Academic of Sciences. The National Press Club in
Washington, D.C., the Carnegie Foundation and the Council for the Advancement and Support
of Education (CASE) named Dr. Paris Svoronos, chair of the Chemistry Department at

Queensborough Community College, the Community College Professor of the Year.

At this time, increased revenue from tuition at the community colleges is being redeployed to
enhance instructional, academic, and student support services. As part of the Community
College Investment Program, we are hiring 300 new full-time faculty members, an
unprecedented investment in the academic core of the community colleges. Colleges have
submitted plans for deployment and substitutes have been hired as searches for permanent full-
time faculty proceed. Sixty of the new lines are designated as clusters for strengthening strategic
academic programs, addressing local economic needs and fulfilling critical educational needs.

These include lines in Teacher Education, provided as part of the University’s efforts to facilitate

13



articulation between the community colleges’ and senior colleges’ Teacher Education programs,
and Nursing, provided to ensure that the University can continue to respond to New York’s
critical nursing shortage. In all areas, students and faculty have already begun to note substantial

improvements in the academic environment at the community colleges.

The University’s focus on hiring highly qualified and committed faculty works in concert with
our efforts to maintain a diverse faculty body. In the fall of 2003, 28% of our faculty identified
as members of traditional minority groups, 6% identified as Italian Americans, a protected class
in CUNY, and women comprised 44% of the faculty. Among CUNY’s most recent hires, 12%
were Black, 8% were Hispanic or Latino and 13% were Asian; a full 47% of new faculty were
women. The University is proud of its accomplishments in this area where we consistently post
numbers higher than those of other colleges and universities. Our commitment to maintain a
pluralistic workforce is inextricably tied to our goal of providing CUNY students with diverse

perspectives that reflect the global environment in which they live.
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2. The CUNY Honors College

The CUNY Honors College was inaugurated in Fall 2001, as a part of the creation of a flagship
environment. In its first year, the Honors College was housed on five senior college campuses;
in Fall 2002 it was expanded to seven: Baruch, Brooklyn, City, Hunter, Queens, Lehman and
Staten Island. The first class consisted of 212 freshmen. The University had planned to enroll
100 students but the students, parents, and guidance counselors in the City were so enthusiastic,
and there were so many qualified applicants, that a decision was made to double the size of the

class.

Each Honors College student is supported with tuition through four years of college. In addition,
each receives a state-of-the art laptop computer and has access to a modest academic expense
account to fund educationally enriching experiences such as study abroad, travel to conferences,

or living expenses during an unpaid internship.

A hallmark of the program is the fully funded “Cultural Passport” that offers free or discounted
access to the cultural wealth of New York City. More than 110 New York cultural institutions
are participating in this exceptional program. Recently the Honors College initiated an advising
program for students wishing to apply for prestigious post-baccalaureate fellowships and
scholarships and for graduate and professional schools.

A number of students have already won impressive awards and honors, including: Watson
Foundation Fellowships; Inroads Internships for Minorities; a Mellon Minority Fellowship; a
David L. Boren National Security Fellowship; research assistantships at NASA and Hunter-
Cornell Weill Medical School; a Benjamin A. Gilman International Scholarship and a

Rosenberg/Humphries Public Policy Internship.

Since its inception, the Honors College has attracted the City’s most talented students.
Combined SAT scores of accepted applicants average 1350, more than 300 points above the
national average. The cumulative academic grade point average for students entering in Fall
2003 was 93.5. In just three years the number of applicants more than doubled, with over 2,500
applicants competing for 300 seats in the Fall 2003 entering class. When the program is fully

enrolled, it will have about 1200 students. As well, retention rates for University Scholars are

15



excellent—97.5% of freshmen that entered in Fall 2001 returned the following fall. These

students are as gifted and ambitious as any in CUNY’s history.

16



3. Preparation of Students for College-Level Work

Over the past four years, the academic preparation of freshmen admitted to the University has
improved steadily. Basic Skills instruction has shifted outside the regular curriculum. It is no
longer offered in CUNY’s baccalaureate programs and enrollment of associate degree-seeking
students in remedial courses is on the decline. Students at both levels are getting basic skills
instruction, if they need it, prior to matriculation in College Now programs, CUNY Language
Immersion and basic skills immersion during the summer and winter sessions, all of which have

increased in enrollment over the last four years.

At both the senior and community colleges, SAT scores, College Admissions Average, the
number of college preparatory courses completed and English and Math Regents scores have all
increased. Fall-to-fall retention rates of first-time freshmen are on the rise at senior and

community colleges, and have improved steadily over the last four years. Specifically:

e Fall-to-fall retention rates at top-tier colleges improved over the past five years, from
82.7% for regularly-admitted, full-time, first-time freshmen entering in fall 1998 to
84.5% for the fall 2002 entering cohort.

e Six-year graduation rates for regularly-admitted, full-time, first-time freshmen at
CUNY s top tier colleges increased from 36.6% (for the fall 1993 entering cohort) to
45.1% (for the fall 1997 entering cohort).

e The average SAT score at CUNY’s top tier colleges increased by 57 points over the past
five years, from an average of 1049 for first-time freshmen entering in fall 1998 to 1106

for the fall 2003 entering freshmen.

e The first term grade point average for first-time freshmen at CUNY’s top tier colleges
increased from an average of 2.48 for the fall 1997 entering cohort to 2.71 for first-time

freshmen who entered in fall 2003.

Students’ improved academic preparation prior to college has improved their chances for

academic success at CUNY.

17



Since the fall of 2001, when CUNY phased out remedial instruction in its baccalaureate

programs, the University has been monitoring closely the impact of the policy. A

statistical report may be found at http://oira.cuny.edu, under the heading Report to the

New York State Education Department.

In the wake of the new policy, CUNY’s baccalaureate programs have continued to attract
a diverse pool of applicants and enrollees. Freshman applications increased by about 6%
between fall 2002 and fall 2003, and the enrolled class grew by 9%, from 9,334 to
10,208. Last fall, more Asian, Black, Hispanic and White freshmen were enrolled in
baccalaureate programs than had been enrolled the previous fall. The numbers for each
group also exceeded enrollments in fall 1999, just before the new admission policy was

first implemented.

The University has also continued to attract students from diverse linguistic backgrounds.
In fall 2003, the percentage of senior-college freshmen whose native language is not
English reached a nine-year high of 52%. Over the same period, enrollment in ESL
courses has declined sharply, though in recent years this decrease has stabilized. In Fall
2003, freshman ESL enrollments in baccalaureate programs stood at 2,536, down from
2,698 the year before. One reason for the declining ESL enrollments is improving

English language skills among students whose first language is not English.

Central to the success of the new policy has been the effectiveness of the University’s
efforts to prepare students for collegiate work before they matriculate:

e The College Now program, offered to high school students, imparts the
skills needed to graduate from high school and to succeed in college. Last
year, 81% of participants in the program satisfactorily completed their
College Now course work.

e Applicants to baccalaureate programs who are not able to demonstrate
minimum proficiency in reading, writing and math may enroll in the

University Summer Immersion Program, which offers intensive

18
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instruction in basic skills. In the summer of 2003, 53% of program
participants were able to attain proficiency in all three areas.

e Another option for applicants who do not reach skills proficiency by the
beginning of classes is the Prelude to Success program. Students enroll in
the program as associate degree students, but take remedial classes taught
by community college faculty at a senior college. In fall 2003, 75% of
Prelude students achieved skills proficiency, becoming eligible for
automatic transfer to a baccalaureate program.

e The CUNY Language Immersion Program (CLIP) offers intensive
instruction year round to ESL students. The low-cost program allows non-
native English speakers to improve their command of English before
enrolling in a degree program. Almost 94% of program participants show

some gains in English language proficiency.

The University will continue intensive monitoring of the new admission policy, paying
particular attention to its potential impact on Black and Hispanic students, as well as ESL
students. To date, no significant adjustments have been required, but CUNY stands ready

to revise the policy as necessary.
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4. Teacher Education

Since the last Master Plan, CUNY’s programs have revised all their curricula to comply with
both the New York State Regents’ new standards for teachers and school leaders, and National
Council for Accreditation of Teacher Education standards. The passing rate of students in
programs requiring the state tests is 93%, the highest since testing began. In addition, CUNY
has been elected to membership in the prestigious National Network for Educational Renewal,
the nation’s largest coalition of colleges and schools committed to simultaneously enhancing the

public schools and Teacher Education.

The CUNY colleges have taken advantage of federal and private foundation funding to move
technology to the center of their programs, in many cases establishing two-way audiovisual links

with local public schools to allow future teachers virtual access to classrooms.

The University’s distance learning capabilities have begun to be integrated into education
programs. Collaborations between the colleges involved in Teacher Education and the cultural
centers of the city, including the Lincoln Center Institute for the Arts in Education and the
American Museum of Natural History, have been nurtured and expanded. A “cultural passport”
has been introduced on a pilot basis to allow students in Teacher Education access to nearly all

of the city’s major museums as well as to selected performances.

The University has established close ties with the New York City Public Schools to ensure that
excellent teachers are available for those schools. This includes changing initial and advanced
preparation programs to include study of the curricular choices made by the New York City

Department of Education in the areas of literacy and mathematics.

In addition to the growing tradition of high quality Teacher Education, the University has
extended its Teaching Opportunity Program to include mathematics, science, Spanish and
literacy teachers and has played a central role in the development and implementation of the
New York City Teaching Fellows program. The University is also a key player in the New York
City Leadership Academy for future principals—indeed, the Leadership Academy was modeled
after the Baruch College School of Public Affairs’ “Aspiring Leaders Program.”
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5. Expanding the Use of Technology in Teaching

The last half-decade has seen amazing advances in academic applications of technology, but
even in that light CUNY has undergone striking and extensive change. A moratorium on
distance education, in effect through 1999, had taken work in online learning off the agenda. In
the years since, however, CUNY Online, supported by the Sloan Foundation, has become a
flagship program, and online courses are available at every campus and at every level of
instruction. Targets for the Sloan grant in support of CUNY Online were 400 courses and 285
trained faculty, but over the grant period 750 online courses were delivered and 380 faculty

trained.

Yet some of the most impressive transformations lie beyond the scope of the grant's stipulated
metrics. One is the creation of the CUNY Online Distributed Learning Network, an online
compilation of information about and access to online offerings University-wide. Created for
students, it has also become a resource for faculty development, as faculty are able to see current
and archived online offerings in their disciplines and contact colleagues about possibilities for
resource-sharing and mentoring. The project also saw the funding and appointment of an
entirely new position: a Director of Instructional Technology for the University to coordinate
faculty development for online learning; at this point in time, that position has its counterpart at
each campus in CUNY - showing that a signal sent by the central administration has registered
with that of every college. Annual conferences now showcase best practices in online
instruction. The Blackboard enterprise system, requiring substantial investment and increases in
staffing, will be phased in over the current academic year, creating the scale and level of stability
necessary to allow us the option of an online dimension for every course in CUNY. Requiring
an immediate investment of more than a million dollars, this new course management system is
the most dramatic example of a remarkable fact: during times of fiscal crisis for CUNY, when
reductions in needed funding forced tuition hikes and hiring freezes, the University has made a
considerable financial commitment to online learning. Such investments during hard times show
the resolve of the administration, not just to maintain, but to actually accelerate the achieved

momentum.
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6. K-16 Collaboration and Innovative College and OQutreach Programs

College Now is CUNY’s major collaboration with the New York City public school system. The
program’s overall goal is to ensure that students meet the requirements for high school
graduation and that all those who wish to pursue post-secondary study are prepared to do so. In
addition, it provides an opportunity for qualified students to take college credit courses while still
in high school. Between 1999-00 and 2002-03 College Now registrations grew from about 9,100
to more than 51,000.

Since 1999, in response to the introduction of new requirements for high school graduation and
changes in the University’s admissions policy, College Now has been significantly expanded and
strengthened. In summer 2003 the program also offered a full array of enrichment opportunities
at eleven different colleges. Approximately 1300 high school students took advanced level

courses in math, science and theater arts.

In the past four years, the University also opened a number of new high schools on campus.
Among them are three exam-based, specialized schools: the Queens High School for the
Sciences at York, the High School of American Studies at Lehman and the High School for

Mathematics, Science and Engineering at City College.
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7. Freshman Programs

Among the most successful and enduring University-wide projects are the Freshman Programs,
which grew out of a 1985 statewide initiative on retention in the first year. Most CUNY colleges
have developed impressive first-year programs, ranging from “block programming” of first-
semester courses to faculty-driven attempts to reconfigure curriculum and pedagogy. In the most
effective programs, the administrative and academic components of undergraduate education are
brought into play, as colleges grapple with how to engage students in the crucial first year. The
most successful bring distinguished full-time faculty to the teaching of first-year students,
respect the various and rich cultures and languages that CUNY students bring to the classroom

and create opportunities for students to learn from each other.

CUNY'’s Freshman Programs provide a remarkable context for research into teaching and
learning. A cadre of faculty representing a number of disciplines are doing quantitative and
qualitative research within the Freshman Programs, looking at what students expect out of
college, how they are effectively retained as college students, and how the colleges can program
for success. The Freshman Programs have become a remarkable context for creating a number
of innovative practices such as:
e Linking Freshman Programs to career choices such as the pre-health professions,
business, and teaching;
e Introducing first-year students to the cultural life of New York City (a number of
programs have organized their programs around the urban environment, immigration in
New York City and arts and culture in New York);
e Developing upper-class mentoring programs to link first-year students to successful
juniors and seniors; and
e Experimenting with freshman seminars as sites for introducing students to the intellectual

world of the University.

A number of these programs have been cited as exemplary models by national organizations.
Given the often daunting challenge of creating academic communities for both faculty and
students in the urban commuter college, CUNY’s Freshman Programs are a remarkable

achievement.
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Lehman College and LaGuardia Community College were recently cited (2003) by the First-
Year Experience for their outstanding projects. LaGuardia also received a 2004 Hesburgh
Certificate of Excellence for its “Design for Learning” program, which assists faculty to integrate
new digital learning resources into the classroom. Brooklyn College and Queens College also

received the prestigious Hesburgh Award.

Brooklyn College and Medgar Evers College were two of only twelve colleges in the nation
named to the 2004 Foundations of Excellence in the First College Year. Queens College’s
Freshman Year Initiative, winner of two grants from the Fund for the Improvement of Secondary
Education (FIPSE), is now a partner with Barnard College's FIPSE-supported “Reacting to the
Past” project, which is focused on re-envisioning the freshman seminar. New York City College
of Technology received a Title V Award for developing freshman learning communities. Three
colleges—Brooklyn, LaGuardia and Queens—were invited to participate in the National
Learning Communities Project, sponsored by the Washington Center for the Improvement of the

Quality of Undergraduate Education and the Pew Charitable Trusts.
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8. Economic Development

The CUNY Economic Development Corporation is developing the CUNY Business Incubator
Network, a network of business incubator facilities on or in near proximity to CUNY campuses.
The Network is designed to provide space and intensive technical and business support services
geared to accelerate the growth of new enterprises that can bring 21st century jobs and private
capital into New York City’s lowest income communities. These businesses will commercialize
new technologies, products and services, creating jobs, increasing the tax base and strengthening

our local and national economies.

The New York State Assembly granted $7.5 million dollars to CUNY EDC to create the first
three incubators at LaGuardia in Long Island City, Queens, Hostos in the South Bronx, and
BMCC in Lower Manhattan. The three colleges are developing their incubators, targeting
business categories that will leverage community assets and provide their communities with

unique business development opportunities.

LaGuardia has already made significant progress on its incubator program focused on emerging
companies that produce high-end design and technology advanced products for gift, home

furnishings and architectural and building markets throughout the world.

BMCC is developing a business incubator dedicated to the commercial development of

technologies that serve trainers and practitioners of First Response Emergency Medical Care.
The incubator at Hostos, located in one of the poorest communities in the nation, will support

businesses that develop and manufacture gift products for a direct mail business to be managed

by the incubator.
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9. Accountability

CUNY is now in its fourth year of a performance management process that links planning and
goal-setting by the University and its constituent colleges. This process has injected
accountability into the University by measuring annual progress towards key performance targets

and then rewarding excellent performance by presidents and their executive teams.

Each spring, the Chancellor sets University performance targets for the upcoming academic year,
guided by the University’s Master Plan. CUNY presidents, working with their executive teams
and college community, then set performance targets for their institutions for the coming year.
While these targets reflect differences in campus missions, resources and circumstances, all
colleges are expected to improve on their own records. College targets are reviewed by the
chancellery to ensure they are sufficiently rigorous and that they are in alignment with University

priorities and plans.

At the end of each academic year, progress towards each college’s performance targets is
assessed. High performance is recognized and, as resources are available, rewarded. Under
Chancellor Goldstein’s leadership, performance was rewarded through differential salaries for

executives for the first time in the history of the University.

Improvements relating to specific measures introduced through performance management
include:

o A 6-point increase in the six-year graduation rate from baccalaureate programs. This
translates into a 20% rise in the number of students who graduated from CUNY
baccalaureate programs in just four years.

o A 12% increase in student enrollment, to 214,382.

o A 9-point increase in the pass rate on the NCLEX nursing certification exam.

o Yearly improvements in performance on national teacher certification exams along
with a one-third increase in the number of Master’s in Education graduates.

o A 7-point increase in the job placement rate from associate career programs.

o A 28% increase in revenue from research grants and contracts.

o A 64% increase in fundraising revenues.

26



The colleges are now closely following the data, with the process of collecting it driving changes
in pedagogy and administration. Student outcomes are now the clear bottom line, and where
efforts do not bear fruit, the colleges’ leadership teams have the information needed to initiate

changes in a timely manner.

Many American corporations follow this kind of performance management process, but it is
relatively new to higher education. Stan Ikenberry, when president of the American Council on
Education, called CUNY’s process “the first of its kind in the nation” for a multi-campus

university.
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10. CUNYTV

CUNY TV, Channel 75, is seen in nearly two million cable television subscriber
households throughout all five boroughs of New York City. Its mission is to provide
lifelong learning through quality television. Much of its programming showcases the
academic richness of CUNY’s campuses, taking it beyond their walls and into the homes
of New Yorkers. Each day the CUNY TV program schedule is published in the
television sections of The New York Times, the Daily News, The New York City TV
Guide, and the electronic listings of Time Warner and Cablevision. Recent Nielsen
ratings indicate that over 800,000 people watch one or more programs on CUNY TV

weekly.

Operating in state-of-the-art digital television production facilities at the University’s
Graduate Center, CUNY TV has developed a robust production schedule of local public
affairs, culture and arts programs, scholarly and academic programs, a well-received
international film festival and an array of programs from abroad in their original
languages. The station’s signature series, “Study with the Best,” is a weekly TV
magazine that tells CUNY stories through segments about members of CUNY’s world-
class faculty, exceptional academic programs, first-rate students and successful alumni

geared to an audience of high school seniors and their parents.

“CUNY Honors” features Chancellor Matthew Goldstein’s conversations with prominent
“movers and shakers” in front of a studio audience comprised of Honors College
students. “US$A Inc” hosted by Baruch College Bloomberg Professor and former The
New York Times and Business Week reporter Sarah Bartlett focuses on ethics in the

business and government marketplace.

In the last two years, CUNY TV has received five regional Emmy nominations and one
Emmy Award. Most recently, the acclaimed series “Black Writers in America” was
accepted for national distribution on American Public Television in late 2004. During the
last decade, several CUNY TV programs have been presented nationally through PBS’

Adult Learning Services.
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Over the years, CUNY TV has forged television production partnerships with public,
non-profit and private organizations throughout the city. Such partnerships include 7The
New York Times, the American Theatre Wing, the Center for Educational Innovation —
Public Education Association, the Community Service Society, “The Open Mind”

(Richard Heffner Productions) and The Cervantes Institute, to name but a few.

CUNY TV provides extensive opportunities for faculty involvement and student
internships. Planning is underway to expand CUNY TV’s reach through proposed
collaborations with Channel 25 (which provides access to suburban counties) and The
State University of New York at Albany on a project involving Albany-area television
stations. CUNY TV will continue to be an integral part of the University’s overall
communications programs to assure that New Yorkers have ready access to current
information about educational opportunities and assistance with enrolling in higher

education programs.
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IV. STRUCTURING THE MASTER PLAN: THE CONSULTATIVE
PROCESS

Great universities are created by able professors and students, and by the staff who make their
work possible and the administrators who encourage their success. A commitment to reasoned
discourse and a willingness of all stakeholders to keep an open mind results in the best thinking,
as evidenced by this document. This is only possible because of the strong and cordial
relationship among members of the University’s Board, administrative leadership, faculty,

students, and staff.

In preparing the Master Plan, the University’s Chief Academic Officer, Dr. Louise Mirrer, met
with focus groups representing faculty and students in an effort to ensure that these
constituencies had the opportunity to express their ideas regarding the future of the University.
A draft outline of the Plan was presented to these groups, and also to the Board of Trustees’
Committee on Academic Policy, Program and Research. The Council of Presidents discussed
this outline at its November 2003 retreat, and the Council of Chief Academic Officers has
reviewed and discussed it at monthly meetings during the 2003-2004 academic year. The
University leadership has, all the while, encouraged input from the widest range of voices. The
contours of the following pages were shaped with the help of the University Faculty Senate,
which invited faculty governance leaders, chairs of discipline councils, program administrators
and others to participate in five focus groups. The UFS and University Student Senate focus
groups provided a forum and opportunities for discussion, debate, and formulation of materials

to be incorporated into the Master Plan.
A final draft of the Master Plan was presented to all constituent groups on April 20™, in advance

of Board discussions at its Committee on Academic Program, Planning, and Research meeting

on May 3, 2004.
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V.  VISION FOR THE FUTURE

The Master Plan 2004-2008 provides a blueprint for the University’s vision and direction over

the next four years. Emphasizing the interdependence of the University and the City in which it

resides, it makes clear the need for both to meet the imperatives of a changing society.

Sharpening the University’s image as, in the words of Chancellor Goldstein, “an integrated

university,” it underscores CUNY’s unique ability to provide a truly seamless education for all

New Yorkers. Above all, the Master Plan 2004-2008 insists on CUNY’s centrality in the

discourse on public higher education.

The following pages detail a large number of areas in which the University expects to see

enormous strides over the next four years. Overarching these areas are three main principles:

1.

That the success of the University will depend, first and foremost, on its ability to
recruit, maintain, and support—through competitive salaries and appropriate facilities
and personnel—a first-rate full-time faculty. Through research, scholarship, and
artistic activity, this faculty will provide CUNY students with the broadest range of
educational programs in order to fulfill CUNY’s mission as described in State
Education Law: “To maintain and expand its commitment to academic excellence and
to the provision of equal access and opportunity for students.”

That the University can only truly fulfill its mission as The City University of New
York if it makes the knowledge, understanding and creativity it generates available to
organizations, communities and individuals beyond campus borders, through
published research, economic and workforce development initiatives and lifelong
learning opportunities.

That the context within which public higher education currently operates—an
environment of declining public resources—demands the creation of new revenue
streams, through enhanced fundraising activities, reduction in administrative costs

and entrepreneurial activities that will allow the University to flourish.
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1. Creating a Flagship Environment

1.1 Cluster Hiring Initiative

In the CUNY Master Plan 2000-2004 a commitment was made to replenish faculty strength
overall and to specifically target selected areas for hiring clusters of new faculty over a three to
five year period. The University will continue toward its goal of ensuring that 70% of course
sections are taught by full time faculty. In addition to the fields described below, cluster hires
have been focused in the fields of Art History, Visual Arts and Foreign Languages. Working
closely with faculty and, in particular the committee established by the University Faculty Senate
to consult with the Executive Vice Chancellor on cluster hires, the University will, over the next

four years, evaluate the need for further hires in these and other fields.

Digital Media

As the depth, breadth and sheer number of ways to communicate information and ideas
proliferates, the field of Digital Media itself grows in importance as an academic discipline.
While CUNY already has a number of experts in this field, the Cluster Hiring initiative will take
that expertise to an entirely new level. The University is currently in the process of hiring for six
new positions within this field, and will thereby increase the numbers and strength of our
professors committed to research and to teaching CUNY students the various aspects of digital
media production and use. These hires will bring a range of experts to CUNY, covering
everything from the creative production of digital media, to its evolving theoretical base, to its

most technical aspects, to digital media as a business enterprise.

Photonics

The photonics initiative is intended to propel CUNY into the highest ranks of photonics research,
using competitive start-up packages, by hiring new research faculty at five senior colleges.
Campuses have been targeted for new hires with specific areas of expertise that build on and
expand existing strengths: Brooklyn College in nanotechnology; City College in biomedical
optical imaging, MEMS, laser development and design, optical communications and
semiconductor materials; Hunter College in quantum computing and biophotonics; Queens

College in photonic bandgap materials; and the College of Staten Island in optical polymer
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materials. Eight positions have been filled since the first round of hiring in 2000-2001. Six

additional lines are at various stages in the recruitment process.

Since the launch of the Photonics Initiative, CUNY has been home to the Center for Advanced
Technology in Ultrafast Photonics, a multi-campus center that uses state and industry funds to
advance photonics research and to create a positive economic impact for New York State. The
Institute for Ultrafast Spectroscopy and Lasers, housed at City College, was recently awarded the
NASA University Research Center for Optical Sensing and Imaging, which involves research
staff from several science and engineering departments at CCNY; the Center for Nanoscale
Photonic Detectors and Emitters, which also involves multidisciplinary staff and projects; and
the Compact Photonics Explorer project, funded by the new NYS Infotonics Technology Center
in Rochester, a CCNY-led effort which brings together the efforts of research staff at six major
universities. Additional photonics-related centers at the University include the NOAA-funded
Cooperative Remote Sensing Science and Technology Center (CREST), a CCNY-led Center that
works with researchers at multiple CUNY campuses as well as five universities nationwide, and
the NSF-funded CREST Center for Mesoscopic Modeling and Simulation, involving
multidisciplinary staff and projects at CCNY. Many of these centers combine research and

student-training components.

The extreme success of the photonics initiative in attracting first-rate scientists to CUNY and
helping current faculty to secure multi-million dollar grants validates the concept of the flagship

environment and serves as a model for cluster areas in the sciences.

Biosciences

The Flagship Initiative in Molecular Biosciences was launched in 2002, based on the
recommendations of an external committee of distinguished scientists, an internal committee of
CUNY faculty and the research arm of the CUNY Office of Academic Affairs. The initiative
has three components: Macromolecular Assemblies (MMA), Neurosciences, and Cell Signaling
and Regulation. Three positions have been filled in Cell Signaling and Regulation at Queens
College, Lehman College and City College and two at College of Staten Island in MMA, and a

position in Neuroscience is open at Hunter College.
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The MMA Initiative has moved forward with the hiring of three new faculty, two at Hunter and
one at York College. Three additional searches are at various stages (two positions at the
College of Staten Island and one at City College). With additional support from the University
and a $2.5 million dollar grant from New York State to the College of Staten Island, the MMA
focus area has evolved into a multi-campus Institute approved by the CUNY Board of Trustees
in May 2003 and which celebrated its official opening in November 2003. Its scientific mission
encompasses molecular-level and theoretical research on the structure, dynamics, and assembly
mechanisms of large biological entities, and uses methodologies such as nuclear magnetic
resonance, optical spectroscopy, mass spectrometry and molecular biology. The investigations
will examine principles of molecular recognition and association in the context of their potential
applications to biomedicine and biotechnology. This research will, in many cases, complement
work that is performed at neighboring institutions and at the New York Structural Biology
Center (NYSBC) located on the campus of City College, which in turn will position CUNY as a
strong contender for major collaborative grants from both Federal and State agencies. Together
the Institute for MMA and the NYSBC create great potential for economic impact since their
facilities will enhance our ability to foster relationships and collaborations with private industry.
Cluster hiring in this area will continue over the next two to three years as approximately six

additional faculty are recruited to the College of Staten Island and other participating campuses.

Urban Environment

In 2003 a new Flagship Initiative in the Urban Environment was announced. In New York City,
with a population of greater than 8 million, there are over 3 million housing units and more than
26,000 people per square mile. Living in such a densely populated environment creates unique
challenges—how can quality of life be maintained while at the same time preserving the integrity

of the environment?

As the nation’s largest urban university, it is incumbent upon CUNY to address this question.

We will do so by focusing on key issues relevant within New York City, potentially including:
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waste reduction and management, urban energy systems, management of water resources and air

pollution.

Each of these topics is best addressed using a multidisciplinary approach since in addition to
scientific methodology they involve areas such as health, psychology, education, transportation,
planning and policy. CUNY already has considerable strengths in many of these fields. New
faculty lines are being allocated in those areas where we need additional strength. In the
sciences, two faculty have been hired at City College with research expertise in
hydrology/groundwater remediation and in air pollution. Queens College has hired a senior level
ecologist. One line in urban health at Hunter College has been filled. Four additional lines in

environmental sciences are at various stages in the recruitment process.

The initial focus in this area was in science but it has now been expanded to other disciplines,

including the social sciences, urban health and environmental psychology.

1.2 U.S. History Initiative

Since the hiring of Arthur Schlesinger, Jr. more than three decades ago, CUNY, as an institution
of higher education, has been distinguished by its United States historians. Though already a
"center of excellence" within the University, CUNY will, over the course of the next four years,
capitalize on this strength, renewing our commitment to scholarship and pedagogy in U.S.

history and adding to our already distinguished cadre of faculty.

The University will continue its efforts to ensure that all undergraduates are offered the
opportunity to study American history with the best faculty, taking advantage, as well, of the
enormous advances in pedagogies and materials, especially primary sources, available via
electronic media. Indeed, CUNY will become known, over the next four years, for its pioneering
work in integrating these new pedagogies and materials into U.S. history curricula in a sound and

judicious manner.

Each of the CUNY undergraduate colleges and the Graduate Center will contribute to the work
of the U.S. History Initiative by participating on the campus level in the current U.S. history
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curriculum development project funded by the "We The People" program of the National
Endowment for the Humanities. The colleges and the Graduate Center will also develop
proposals for new hires in U.S. history to be submitted to the Office of the Executive Vice
Chancellor. Such proposals must elaborate the ways in which these new hires will (1)
contribute to curricular development while (2) enhancing and (3) extending opportunities to
students to study U.S. history in introductory and advanced courses. Such proposals may
include, if sufficient need is demonstrated, the recruitment and hiring of senior faculty. In all
cases, faculty to be hired must demonstrate excellence in both scholarship and teaching and a
willingness to examine and, where feasible, incorporate new materials and pedagogies into their

U.S. history courses.

1.3 Governors Island Campus

Over the course of the past year, the Chancellor has brought together groups of distinguished
faculty from within and outside the University to develop a proposal to establish a new CUNY
campus on Governors Island. This initiative presents a unique opportunity for CUNY to design
and implement a state-of-the-art educational center focusing the intellectual resources of
mathematicians, scientists, computer specialists, engineers, artists and educational leaders on

some of New York City’s most critical challenges.

The proposal, as it now stands, calls for a campus that features cutting-edge computer simulation
technology in a specially designed facility, the Governors Island Simulation Center (GISC). In
addition to providing opportunities for researchers to better understand and address major urban
issues—building safety, traffic on city roadways and waterways, epidemic disease, etc.—the
GISC and its researchers would be linked to other centers around the State that focus on related
issues. It would also enable simulations of processes that are of particular interest to industries
already located in the New York City region—e.g., financial services—or other industries—e.g.,

biotechnology—that might be induced to relocate were such capabilities and expertise available.
An instructional unit of the GISC would collaborate with CUNY and the City Department of

Education in training future science and math teachers for the New York City public schools,

preparing them to use computer simulation technology to enhance teaching and learning in the
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classroom. The training institute would include instruction in the use of computer simulation
techniques to enhance teaching and learning. For example, prospective teachers might learn how
to use computers—and their graphic capabilities—to demonstrate scientific experiments when
wet laboratories are unavailable, or where computer simulation is now the best means of
showing chemical or biological processes. GISC staff and education specialists would work to

provide continuing education opportunities for those already in the classroom as well.

In the summer, schoolchildren would have the opportunity to learn about computer simulation
and its applications as part of an intensive math and science camp on Governors Island.

For eight weeks of the summer, in two-week modules, CUNY’s Governors Island Campus
would provide opportunities for New York City public schoolchildren to sharpen their math and
science skills, with specially-tailored methods for improving learning. An important feature of
the camp would be the provision of computer instruction and instruction in computer simulation
techniques. Schoolchildren enrolled in the camp would also be able to take advantage of the

Island’s recreational and cultural facilities.

A separate entity to be housed within the new Governors Island campus would be the CUNY
Honors College. The Governors Island Campus would provide an administrative home and a
physical space in which Honors College students can interact on a regular basis with a small,
rotating group of artist-teachers from around the world. These artist-teachers would play a role
in the cultural life of the Island as a whole, with seminars, lectures, workspace, and, in the case

of, for example, filmmakers, access to the Governors Island Simulation Center.

1.4  Fostering a Research Environment

Four years ago, in the Master Plan 2000-2004, the University made a commitment to reach new
levels of excellence and prominence in research. The increased grant and contract activity that
we have witnessed in recent years, culminating in a record $287 million for 2002, reflects

substantial efforts to fulfill this commitment.

During the next four years we will continue on our mission to enhance the research character of

the University. In this pursuit we will acknowledge and build on the University’s longstanding

37



and unique strengths: diversity, comprehensive programs and a regional service mission. CUNY
can and must maintain and enhance these strengths to be a leader in research in the State of New

York and nationwide, a goal that will be beneficial to every constituent of our community.

Research is important in the education of students at all levels. The education of undergraduates
is enhanced through their participation in research. At the graduate level, students master current
knowledge and produce new knowledge. The higher the quality of research and scholarly or

creative activity in which the student is involved, the higher the quality of his/her education.

Research also plays an important role in maintaining and enhancing faculty quality. Active
participation in research by faculty prevents obsolescence. With the rapid generation of new
knowledge, departments must have active research programs in order to teach students the latest
scientific innovations and in order for university investigators to seriously compete for local,

industrial and federally sponsored grants.

Finally, academic research contributes to economic development. Economic development
interests are most directly served by attention to applied research, which itself is based on the
results of basic research. Academic institutions traditionally provide assistance in solving

problems as well as in developing new knowledge.

Teaching, of course, remains a primary function of the University, and the position of research at
the University will serve to enhance our instructional mission. The relationship between

research and teaching is and will remain complementary, not competitive. It is well documented
that research efforts enrich the subject matter to be taught. Opportunities for faculty to share this

creative process with students add further meaning and purpose to research endeavors.

As we move forward with our research initiatives it is critical that we improve public awareness
regarding such activities at the University. Extensive, well-coordinated and focused use of the
media to increase the public’s understanding of the research character of the University will also

therefore be a priority.
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Infrastructure
The University recognizes the need to provide faculty and students the resources necessary to
accomplish its research mission. We will work to foster an environment in which faculty
research can move forward while students also develop the individual and team skills needed to
perform research and other scholarly activities. These environmental factors include, but are not
limited to, the following:

e Technical and secretarial support

e Time for performing research

e Equipment, facilities and libraries that enable performance of the work

e Support for instrument maintenance

e Design and construction of research facilities

University-wide initiatives planned for the next four years include:
e Consolidating core research facilities across the University and creating a website that
details equipment and technical support.
e Working with the campuses to ensure that suitable laboratory space is available to new
research faculty when they take up their appointments.
e Developing a unified, integrated system for subscriptions and access to online research

resources that is consistent with establishing an integrated University.

CUNY Advanced Science Research Center

CUNY will begin planning this year for a new $198 million Advanced Science Research Center
on the City College campus in Harlem. The focus of this new, state-of-the-art facility will be
biosensing, a field that involves technologies that can be used for the identification, monitoring,
and/or control of biologic phenomena. Current research in this area includes developing
biosensor-based systems for environmental monitoring (e.g. for biological terrorism) or, in the
case of medical applications, for diagnosis, continuous monitoring and treatment of disease (e.g.
non-invasive sensors to detect tumors). Consistent with the State’s efforts to encourage
collaborations with external partners, the University has already attracted support from NASA
(contributing $3.6 million for design consultants) and the National Institutes of Health, and from

private business and industry, including Raytheon, an industry leader in defense, government and
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commercial electronics, space, information technology, technical services and business aviation
and special mission aircraft. Raytheon has already committed funds to be used for research
activities by faculty working in the area of remote sensing at City College. In addition, the
following industrial companies have been involved in discussions about collaborative efforts that
will use the new facility: Lockheed Martin, Northrop Grumman, IBM, Xerox, JDS Uniphase,
Newport Corporation and Symbol Technologies.

The following are examples of the types of projects that might be carried out in the new facility:

e Translation of optical approaches from the bedside to the clinical practice
(photonics; nanoscale and materials science)

Breast cancer is a leading cause of death in women in the U.S. Early detection and diagnosis
is critical in reducing the mortality of this disease. Advances in time-resolved and
spectroscopic imaging of normal and cancerous human breast tissues using near infrared
light and inverse image reconstruction approaches hold promise for obtaining tomographic
images capable of locating breast tumors with sufficiently high spatial resolution necessary
for early detection. In fluorescence biopsy, the difference in fluorescence intensity at
different wavelengths following a near ultraviolet and visible excitation of suspect tissue
provides a basis for diagnosis of a tumor as normal or malignant. Nanotechnology is also
being used to develop probes with multiple sensors that have the potential to enable
physicians to diagnose tumors without surgery. As microchip technology develops it is
feasible to integrate optical sensing elements with bioreceptors such as antibodies or
enzymes to produce an active probe for the simultaneous detection of several diseases.
These developments make it imperative to develop technologies for detecting and

diagnosing breast cancer, as well as monitoring tumor aggressiveness.

e Translation of remote sensing approaches from the laboratory to the general
population (remote sensing; soft materials science)

The quality of our environment, especially our air and waters, is of growing concern in the

21% century. Modern concerns such as greenhouse gas emissions and ozone depletion, along

with nuclear waste storage and pesticide and chemical impacts, require new techniques to

monitor such pollutants. In addition, the threat of attack by biological weapons of mass
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destruction is ever increasing. The threat of terrorist attacks on the United States brings into
stark focus the need to harness technology to detect threats and to protect against them.
Optical remote sensing combines the efforts of instrumentalists and scientists to ensure that
state-of-the-art observation systems are applied to these environmental and security
concerns. Research in this area will focus on improving understanding and prediction of
phenomena that span the interface of weather and climate, and developing new forecasting
techniques for applications including predictions of coastal weather, tools to assist air
quality, water and energy resource managers. All will be directly applicable to preventative

measures against bioterrorism.

1.5 CUNY Honors College

The Honors College, which has students at seven CUNY campuses, has met with tremendous
success and enthusiasm from students and the University community in its first three years of
existence. Over the next four years, we will build on our current base, further developing the
College’s infrastructure and institutional presence and developing an Honors College identity
that fosters academic excellence, intellectual and civic engagement, as well as a thirst for
exploration of a variety of forms of knowledge. We will also seek to enhance our already

extensive connections with New York's cultural and scientific institutions.

The Honors College strives to provide the best aspects of a small liberal arts college, including
individualized attention and regular advising, with the best aspects of a large research
university—a plethora of majors to select from, a world-class faculty and excellent libraries and
laboratories. Students, referred to as University Scholars, are obliged to seek advisement
regarding course registration each semester. In their first two years they are advised by Honors
Advisors; upper division students, however, require advisement and mentoring in their major
fields to guide them to better utilization of University resources as well as to maximize use of the
special funds available to them. To foster advising of upper division students, we will develop
programs to provide opportunities for Scholars who are majoring in the same fields to meet and
engage one another in dialogue about their studies and professional aspirations. Additional
programs will demonstrate the interrelatedness of undergraduate research interests and Study

Abroad or internship programs. Finally, our programs to support students as they develop plans
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for graduate and professional schools will be enhanced, including workshops to develop essay

writing and interviewing skills to facilitate graduate fellowship applications.

The Honors College has benefited from the creativity and devotion of a cadre of dedicated
seminar faculty who meet regularly to refresh the content of the seminars and to review
pedagogical modalities. In order to promote additional interest in the interdisciplinary teaching
required in our seminars, the Honors College inaugurated a faculty development seminar during
2003-04. This seminar attracted nine faculty members from a wide variety of disciplines and
seven campuses. In coming years, we look forward to integrating our newly trained faculty and
other professors with experience teaching in interdisciplinary formats into the Honors College

faculty.

One way the Honors College will build its infrastructure is through expanded use of instructional
technology. The University Scholars may take courses across the University with faculty from
the undergraduate, graduate, and professional schools. In coming years, an expanded technology
program for the Honors College will increase students’ wide exposure to faculty talent and
expertise across the campuses. Students still will have the option of working on any campus that
offers courses and programs of interest. A deep technology base will also allow them to interact
with faculty and other students via electronic media—greater use of the BlackBoard online
learning system, sitting in on video-based courses and special lecturers and performances,
drawing on the riches of CUNY-TV and taking advantage of a wide-range of opportunities for

asynchronous learning thorough the University’s libraries.

The Honors College has also piloted several college-wide service projects, in keeping with the
important role of community service within the College. One new project, developed entirely by
the Honors College Student Council, is CUNY's first chapter of the national program, Project
Sunshine, which serves chronically ill children in hospitals. Our Project Sunshine has selected
Elmhurst Hospital in Queens; under the guidance of the new Honors College Student Council,
members of the chapter are being trained to provide services. In the next two years, we expect to

see the Student Council adopting additional projects for community service and other activities.
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Finally, in the next four years, the Honors College will implement programs for upper division
students and eventually, Honors College graduates. We have already piloted several study
abroad programs designed for upper division University Scholars; we intend to create Overseas
Honors in the next two years. This program will include opportunities for them to study abroad
during intersession, summer, or for one or two semesters during the academic year. Similarly,
we have piloted several internship experiences during the past two years, and now intend to
create “Honors in the Work Place,” a program of recommended internships designed for
intersession, summer and the academic year. We will hold a special ceremony for Honors
College graduates in May 2005, and will have an Honors College Alumni Association up and

running for our graduates at that point as well.

1.6  Doctoral Programs
The City University takes enormous pride in the quality of its doctoral programs and has made a
significant commitment of resources to the CUNY Graduate Center, which houses all CUNY

doctoral programs over the last several years.

CUNY’s doctoral enterprise is a complex consortial arrangement that has evolved over four
decades and that differs from other research universities in its nature. The consortium
arrangement itself is not unusual or even especially complex compared to other such
arrangements; all major research universities have consortial aspects to their doctoral programs
and little at top-tier institutions is simple. What provides CUNY competitive advantages and

disadvantages are the structure, management, and incentives of the consortium.

The University deems critical the vitality of its doctoral programs:

e As a quality driver;

e For the promise of economic impact; and

e To foster discipline renewal,
For this reason, the Chancellor has taken specific responsibility for ensuring that the present
consortial arrangement is as effective as possible. To this end, the Chancellor will convene a
panel of distinguished educators with significant experience and success in offering doctoral

education at major research universities. The panel will be asked to address questions related to
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how to ensure, going forward, that the aspects of the consortial model that function well are
maintained, and to how the consortial model might be improved to levels of greater

effectiveness.

1.7 Graduate Urban Professional Programs

CUNY will continue to enhance its graduate professional programs. Through these programs, in
fields such as business, allied health, public administration, urban affairs and planning, law,
engineering, and architecture, the University provides professionals whose skill and leadership is
vital to the economic strength of New York. Several of these programs already have national
rank and reputation, and the primary strategy for enhancement is to promote alliances among the
programs including the development of interdisciplinary and online courses, and the expansion
of joint internship and fieldwork programs that directly benefit communities and key economic

sectors of New York City.

1.8  Postdoctoral Professional Development

The University recognizes that the contributions of Postdoctoral Fellows are essential to the
productivity of the scientific enterprise at CUNY. It is also recognized that this group of junior
scientists does not have well-defined expectations of employment, commensurate or even
normalized pay scales, performance evaluations or procedures for resolving conflict. Along with
increases in research dollars coming in to the University through grants and contracts we have
witnessed a proportionate increase in the number of Postdoctoral Fellows at CUNY. In order to
address the needs and professional development of these scholars within our community the

University will establish a CUNY Postdoctoral Association.
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2. Achieving Greater Diversity

A committee of dedicated faculty and administrators has been appointed to sit as the University
Affirmative Action Committee, commonly referred to as the UAAC. Individuals chosen to serve
on the UAAC are drawn from all levels of the faculty and administrative staff ranks. The
committee was designed to examine personnel practices and recommend appropriate remedial
measures to the Chancellor when necessary. In response to the Chancellor’s call for diversity
initiatives, UAAC designed and developed a Diversity Projects and Development Fund program.
This initiative provides funding for educational projects, scholarly research, creative endeavors
and professional activities that promote diversity, multiculturalism and non-discrimination. For
the Spring 2004 semester, 15 awards were granted to faculty in amounts ranging from $1,500 to
$4,000 and for projects such as “Multiculturalism in the Global Workplace™ and “Attracting

Minority and Female Students to Careers in Science.”

The University also supports the Faculty Fellowship Publications Program (FFPP), which was
developed to assist junior faculty with the design and execution of a scholarly publication. It
pairs untenured faculty with senior faculty mentors who conduct seminars and serve as writing
facilitators and counselors. In 2004, 58% of FFPP participants were from traditional minority

groups and 54% were women.

A main effort of the University has been, and will continue to be, pipeline programs that recruit
diverse students into Ph.D. programs. These programs are critical to ensure diverse professoriate

in years to come.

45



3. New University-Wide Schools

3.1 The School of Professional Studies

In Summer 2003, the University created the CUNY School of Professional Studies at the
University Center. This new entity will strengthen the University’s ability to respond to the
educational needs of the New York City regional workforce through high quality, innovative,
comprehensive and flexible educational services, many of them developed to meet the requests

of business and industry, non-profit organizations, unions and City agencies.

The School has successfully launched its first two programs; the Literacy Leader Certificate
Program with the United Federation of Teachers, and the first of a series of online courses with
the American Museum of Natural History’s Seminars on Science Program. Both are examples
of the types of programs that will be offered through the School in that they address important
areas of study and provide unique learning opportunities for CUNY students and members of the
community. The programs are oriented to provide a specific focus of study that adds to the
overall academic accomplishments of students. These programs give graduate credit and are
articulated to CUNY masters programs. Other categories of courses, programs and services that
may be offered through the new school include: CUNY Leadership Programs focusing on mid-
level personnel; programs for non-matriculated students that are connected to occupational
learning requirements; cross-campus courses, including credit and non-credit certificate
programs or institutes; and a CUNY Consulting Service accessing the diverse expertise of

CUNY faculty in meeting the needs of regional businesses.

3.2 Graduate School of Journalism

The University plans to inaugurate its new Graduate School of Journalism in September 2005.
The School will offer Master’s degrees to students interested in a career in the media—network,
cable and local television news; large dailies, community and ethnic newspapers; national news
magazines, consumer and trade magazines; and online publications—with a particular emphasis
on coverage of American cities. Students will work with faculty across the University to gain a
background in, and understanding of, local and state government; public records; municipal

finance, taxation and tax policies; the criminal justice system; transportation and infrastructure;
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architecture, land use, and planning; and race and ethnic relations and immigration. Students
will also work on developing writing and other communication skills appropriate to the field.
Faculty will be drawn from the University as well as from various New York City media
organizations. An advisory committee, with members from media, business, and government,
will provide leadership in determining how the School can become and remain responsive to the
needs of New York City and other urban centers. The dean of the School will be appointed after

a national search is concluded, in Spring 2004.

47



4. Programs for the Education of Educators

CUNY’s programs to prepare educators are located at 17 of the University’s campuses, including
nine senior colleges, six community colleges, and the Graduate Center. They include two-year
transfer programs, baccalaureate programs, and Master’s degree programs leading to initial and
professional certification for teachers; innovative alternate route certification programs; master’s
and post-baccalaureate programs for school leaders and counselors; and the Ph.D. program in
Urban Education. Across all of these programs two themes will be pervasive:

e Meeting the extraordinary need of New York City for teachers, counselors, and
school administrators.

e Increasing the excellence of programs and the quality of graduates that have come to
characterize CUNY’s programs, and providing visible evidence of that excellence and
quality.

In 2004-2008, Teacher Education will continue to be a CUNY Flagship program, with the major
goals described below. As we move forward, we will use data derived both from national

research and from our own research to create the most effective means to reach these goals.

4.1 Meeting the Need for Qualified Educators

New York City will continue to have a shortage of qualified teachers in virtually every area, but
especially in mathematics, science, special education, literacy and foreign languages, along with
technology education. The severe shortage of school leaders, principals and assistant principals
will also persist. We have begun to work closely with the New York City Department of
Education to project more precisely the teacher shortages in each area and to coordinate our

Teacher Education programs to meet those needs.

4.2. Expanding the Pipeline between Community and Senior Colleges

All of CUNY’s community colleges have programs in place to prepare individuals to work in the
education fields. Many of these programs focus on early childhood education. In the course of
carrying out this Master Plan we will take actions to increase the number of community college

students going on to study in Teacher Education programs at the senior colleges.
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We are developing a CUNY-wide articulation program to assure that specified courses taken by
students at two-year colleges “count” in the professional sequence for certification when the
student transfers to a CUNY senior college. As part of this process, we will commit to having
sufficient numbers of qualified faculty members teaching in education programs at the
community colleges, and make sure that the community colleges are able to meet the same
accreditation standards that four-year colleges must meet. Once the general articulation
agreement is in place, we will also encourage development of further articulation agreements

among and between community and senior colleges.

We will work with the community colleges to offer A.A. and A.S. degrees within their programs
for educators, in order to enable students to meet general education requirements for
undergraduate degrees. Students transferring to senior colleges will also have to meet state
standards, including passing the required general education certification examination. Additional

joint admissions programs will also be developed to enhance transfer options.

4.3. Expanding and Enhancing Programs at Senior Colleges and the Graduate Center

CUNY s senior colleges have developed outstanding programs to prepare future educators for
New York City and across the state. To continue to meet the projected need for teachers over the
next decade, these programs must expand in scope while maintaining their excellence. As part
of this effort, we will continue recruitment of outstanding cluster-hire faculty in Teacher

Education.

The Graduate Center has implemented the city’s first doctoral program in education at a public
university and one of only a few nationally to focus on urban education. In the next few years,
we expect to develop a track within the Ph.D. program for practicing administrators in urban

schools.
The University will continue to participate in alternate route programs, including the New York

City Teaching Fellows Program, to expand the pool of potential teachers and will work with the

Department of Education to develop other routes to teaching, including post-baccalaureate
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internship programs and scholarship programs for undergraduates. In general, we will recruit
broadly from CUNY undergraduate programs and other sources to develop the high quality,

diverse pool of future teachers needed in the public schools.

As part of our quality improvement efforts at the senior colleges and in graduate programs, our
membership in the National Network for Educational Renewal will provide us with opportunities
to examine best practices on a national scale. Ongoing efforts to meet the standards of the State
and the National Council for Accreditation of Teacher Education will also support our programs’

continuous improvement.

4.4  Specific Focus on High Need Areas

While we anticipate needs in all areas of certification within New York City, special attention
must be paid to mathematics, science, Spanish and literacy and other emerging shortage areas

such as technology education.

To this end, the University will continue CUNY’s highly successful Teaching Opportunity
Program, designed to recruit teachers of mathematics, science, Spanish and literacy into the
profession. We will develop new community college programs focused on mathematics and
science education, and, through CUNY’s newly formed Mathematics Education Council, will

identify means for attracting more students into mathematics education in general.

In working with the Department of Education, we will implement a newly revised set of
certificate programs for school leaders focused on instructional outcomes. And we will work
with the Department to develop a streamlined recruitment process that brings our graduates into

these high need areas of instruction.

4.5  Extending Excellence and Quality for all Programs

We are committed to further improvements in our Teacher Education programs, and expect to
maintain and even increase examination passage rates of their students. Each college will

undergo an accreditation process for its Teacher Education programs in 2004-2008, creating
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further opportunities for quality assessment and improvements. And we will also enhance our
programs based on data from a major study commissioned by CUNY and carried out by external

researchers, which will examine program success.

The Pathways to Teaching study, now funded with $3.8 million in external funds, will assess the
quality of all pathways into teaching within the University, including an assessment of the
academic achievement of students taught by our graduates. Intermediate reports from this study
will become available over the next four years, and their findings will be used to improve our

Teacher Education programs.
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5. Improving Undergraduate Education

At the center of the academic enterprise is the challenge of educating CUNY’s extraordinarily
diverse student body. Building on the successes of the University over the past four years,
particularly through redefining the distinctive missions of the community and senior colleges, the
hiring of a cadre of new faculty and increasing the ranks of full-time faculty teaching
undergraduates, the University will now focus its attention on improving the quality of education

for its more than 180,000 undergraduates.

Over the past twenty years, the University initiated and supported a number of innovative
projects in undergraduate education that fostered among faculty a climate of collegiality and
shared purpose. The Freshman Year Programs have provided a rich context for faculty to re-
envision ways to initiate students into the academic life of the University, and the University-
wide Writing Across the Curriculum program has given faculty a new venue for rethinking
curricular practices in all the disciplines. The General Education Project, initiated as a
significant component of the current Master Plan, has fostered an invigorated University-wide

consideration of what constitutes a quality college education.

Over the next four years, under the direction of the University Dean for Undergraduate
Education, the University will build a more cohesive infrastructure to:

e Consolidate and integrate key academic programs and academic support initiatives while
respecting the distinctiveness of the curricula, missions, and academic goals of the
individual colleges;

e Support new undergraduate programs targeted to specific goals such as entry services for
transfer students;

e Foster faculty development within the University-wide initiatives through vital exchange
of ideas, practices, pedagogical research and scholarship;

e Enhance the pedagogical development of graduate students associated with
undergraduate programs;

e Support a high-level forum for ongoing intellectual inquiry into the improvement of

undergraduate education; and
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e Coordinate program development, evaluation and assessment with the Office of

Institutional Research and Assessment.

Further development of articulation agreements and procedures across CUNY, enhanced by new

technologies, will also take the University several steps toward integration.

5.1 Coordinated Undergraduate Education Initiative

The University’s Coordinated Undergraduate Education Initiative promises to strengthen
undergraduate education, first, by consolidating those University projects that have been
developed over the past several years to provide CUNY students with opportunities to maximize
their success in college. A consolidated Request for Proposals for CUNY’s Coordinated
Undergraduate Education (CUE) initiative will replace what were formerly separate Requests for
Proposals for the Coordinated Freshman Programs, Summer Immersion Programs, Academic

Support Programs, Writing Across the Curriculum, and the new General Education Project.

More significantly, the initiative is meant to foreground the extraordinary challenge and
opportunity of the University’s mission to provide CUNY’s students a quality liberal education
as well as a strong specialization to prepare them for entering the workplace. Consolidating
these essential programs should allow College presidents to strengthen their undergraduate
programs in ways that are consistent with each College’s overall mission and with University
performance indicators on retention, progress towards degree and graduation rates. The project
will also encourage, recognize and promote the engagement of CUNY’s prestigious full-time

faculty in teaching undergraduates, particularly through new faculty hires.

At the colleges, oversight responsibility for the CUE Initiative rests with the provost, who will
bring together representatives from essential programs for planning, program development,
evaluation and assessment. At the University, development of the projects will be facilitated by
a senior level CUE Coordinators Council with two supporting committees focused on General

Education and Writing Across the Curriculum.
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College-level planning for CUE should facilitate a course of action that ensures the most
effective use of available resources and the greatest benefit to students. The initiative calls for
the continuation of USIP, the University Summer Immersion Programs, as well as the January
and academic year immersion programs. USIP is a University-mandated program that offers free
educational courses and workshops to students who must complete University skills
requirements. At the senior colleges, students who have been conditionally admitted to
baccalaureate programs but have not completed all skills requirements, as well as those students
transferring to senior colleges from outside the University and who have not met such
requirements, may avail themselves of immersion courses and workshops. At the community
colleges, incoming freshmen and those freshmen that have completed fewer than 30 credits are
eligible to participate in immersion programs. The colleges are now engaging in a vigorous re-

examination of the immersion programs for best practices.

The CUE Initiative encourages colleges to build on those imaginative summer programs that
address particular student needs, such as orientation sessions for first-year students and for their
parents, as well as “bridge” courses in the areas of math and science, which are often
impediments to students’ success in the first year. A number of programs have initiated
“common reading” programs, with freshmen receiving a provocative book over the summer,
which is then followed by conversations with the author and curricula that include issues
presented in the text. A number of colleges are also building bridges from their successful
College Now programs, and viewing both College Now and the Freshman Programs as fruitful

sites for institutional research and faculty development.

CUE also encourages the colleges to focus on vital academic support programs, such as advising
and tutoring, as fundamental to the entire academic enterprise. Advising and tutoring staff will
be expected to understand the whole educational context in order to effectively do their work,
just as faculty will be educated about these essential academic resources. As well, CUE is meant

to encourage dialogue among academic and academic support departments on campus.

Above all, faculty development is seen as essential to the success of the CUE Initiative. The

more full-time faculty are encouraged, supported and rewarded for teaching undergraduates, the
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stronger the institution. Yearly reports from each College will document how the initiative is

being used to directly support student achievement and faculty engagement.

We see this new undergraduate initiative as fundamental to the implementation of each
president’s ongoing efforts to strengthen his or her institution. A dynamic integrated university
dedicated to the ideals of liberal education will be made possible, as we both reiterate the
distinctiveness of each of CUNY’s colleges and articulate our common set of understandings and

common goals for undergraduate students across the University.

5.2 University-wide General Education Project

Building on the promise of the 2000-2004 Master Plan to initiate a high-level forum on
undergraduate education, the University has begun a major initiative, the General Education
Project, to discuss the foundations of a university education. Representatives from all 17
colleges, 44 academic deans and faculty in all, have come together to examine the assumptions
and definitions of liberal education and the organization and administration of General Education

programs and educational outcomes, all within the context of the integrated University.

The mission of the Project is to strengthen the undergraduate curriculum across the entire
University by engaging faculty, students and administrators in considering the large questions
about what constitutes a college education in the twenty-first century and how to deliver on the
promise to provide a quality education to all CUNY students. These questions are very much in
the public eye across the country:
o How do we bring students into the university and keep them not only enrolled but
engaged?
o How do we reconcile tensions between requirements for general education, the
specializations and the professions?
o How do we ensure a quality education for all?
o How do we strengthen transferability of knowledge and skills from one college to
another?
o How do we respect and strengthen a college's distinctiveness at the same time that we

establish common goals?
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o How do we deliver on the promise to educate students for the citizenry?

The Project has stimulated a spirited re-examination of General Education, resulting in these

overarching principles that will guide future work:

The process of reexamining General Education has reaffirmed a strong commitment
to provide CUNY students with a broad and comprehensive academic experience of
the Liberal Arts and Sciences. This strong Liberal Arts and Sciences base aims to
equip students with intellectual abilities necessary to negotiate an ever-changing
world of information and knowledge and to act in it as engaged citizens. Exposure to
the Liberal Arts resides both in designated General Education courses and in core
critical abilities and proficiencies that permeate all aspects of the undergraduate

curriculum.

Each college must engage faculty in ongoing curricular renewal, as multi-layered
faculty involvement in General Education is crucial to the improvement of
undergraduate education. Full-time faculty need to be engaged in teaching General
Education courses so that they see their responsibilities as going beyond their own
departments. Such teaching should be considered in tenure and promotion decisions.
New faculty should become invested in General Education early on. Adjunct faculty
teaching General Education must also be brought into these college-wide

conversations.

General Education, while mandated by state requirements to constitute one-third to
three-quarters of a college degree, must not be a list of unconnected courses, but
rather consist of well-coordinated academic and administrative components of
undergraduate education. The packaging and scheduling of General Education as
well as academic advising, career planning and curriculum and instruction need to be
integrated and coordinated. This can best be accomplished by locating General

Education within each college both institutionally and for purposes of oversight.

Finally, Project participants have agreed that special attention needs to be paid to

students for whom English is not a first language as well as the increasing number of
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transfer students coming from within and outside the CUNY system. Most existing
programs are designed for incoming freshman and do not account for those
transferring from other colleges with varied degrees of exposure to Liberal Arts.
Thus, individual colleges need to make sure to include transfer and English as a
Second Language students in the development and assessment of their General

Education programs.

This agreement on principles is further enhanced by a number of promising developments and
practices on CUNY campuses that were either initiated or supported by the Project’s committee
and which will serve as emergent models to shape the future of the Project. General Education
has been brought to the forefront of academic discussions throughout the University and
promises to effect changes in curriculum and instruction and in the organization of General
Education. At several campuses, presidents have charged newly formed college-wide
committees to review General Education curricula and programs. At Queens College, for
example, over sixty faculty are reviewing the college’s liberal arts requirements with the

prospect of making fundamental changes in the structure of the curriculum.

Several colleges have recognized that General Education, falling between the cracks of the
departments, needs to be organized and administered so that all departments contributing to it
work collaboratively. A new organizational structure at the College of Staten Island comprised
of representatives from all academic departments, called the General Education Curriculum
Committee, provides oversight of this curriculum and collectively determines what qualifies as a
General Education course. Some colleges, such as Bronx Community College, have drawn up
new statements of purpose and goals for General Education. This process entailed college-wide

forums, and, eventually, approval by the college’s governing bodies.

Student mobility has spawned re-thinking of what constitutes a college degree and promoted the
development of upper-level core requirements, such as the CORE 300 courses at Lehman
College. Both “native” and transfer students are required to take these interdisciplinary courses,

which have engaged the interest and commitment of senior faculty.
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Faculty development programs have been initiated through a number of venues: teaching with
technology, electronic portfolios and building teaching-learning centers, or has been focused on
teaching disciplinary knowledge or on teaching academic literacies such as quantitative

reasoning, particularly as it is connected to the CUNY Proficiency Exam.

Freshman (and sophomore) Programs are powerful vehicles to spur renewal of General
Education. At New York City College of Technology, the Title V-sponsored Freshman Learning
Communities project has become a fruitful site for re-defining General Education, particularly

within the often bifurcated environment of the technical college.

Conversations about the relationship between the general and the specialized are also taking
place at Baruch, John Jay and the community colleges, where the constructs of “competencies”
and “proficiencies” drive the re-envisioning of General Education. LaGuardia is working within
the structures of Middle States competencies (written and oral communication, information

literacy, and so forth) to revitalize General Education.

As colleges learn more about the needs of students transferring within CUNY, the project has
spawned a number of promising partnerships. Senior and community colleges are working
together to understand their different but complementary missions. Queens College and
Queensborough Community College are considering creating a consortium to develop common
freshman learning communities and support faculty development across both institutions.
Transfer agreements between the senior and community colleges are being rewritten to
incorporate newly defined academic understandings among the institutions. For example,
Baruch College and CUNY’s six community colleges are working out details on a “pre-BBA,”
which will accept CUNY students who complete an Associate of Arts degree with the requisite

grade-point average into Baruch’s prestigious Bachelor of Business degree.
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Out of these efforts, the University intends to build a solid infrastructure to support ongoing
review and development of sound General Education programs. General Education provides the
conceptual and intellectual framework for the CUE Initiative, serving as its academic foundation
and supporting the colleges as they move to integrate academic programs in meaningful ways.
Under the umbrella of CUE, the General Education Project will support effective practices in
curriculum and pedagogy, the teaching-learning relationship, faculty development and
pedagogical research and assessment efforts for the period of this Master Plan. We will promote
continual intellectual renewal around providing all CUNY students with a quality General
Education. As part of this effort, there will be a shift in the academic culture, so that faculty
across the University are encouraged to understand and teach both their own specializations and
General Education and we will offer faculty development opportunities that bolster such

knowledge.

Over time, the Project will define not only the mechanics of transfer-articulation but also, more
significantly, how to provide a quality General Education experience to students across the
University. It will articulate guidelines for General Education program development and
assessment, and link such assessment to the development of curriculum and instruction.
Pedagogical research will be built into the intellectual inquiry of General Education curriculum

renewal.

5.3 Writing Across the Curriculum

The Writing-Across-the-Curriculum (WAC) program is central to the implementation of the
CUE Initiative, and, most significantly, is a key component in the development of academic
literacies across the curriculum for all CUNY students. Ideally, and in accordance with the 1999
Board of Trustees Resolution, writing should be embedded within curricula, throughout the
disciplines and professional/ technical programs, so that students have the opportunity for
“extensive writing experience” in all aspects of their college education. The Board mandate
called for WAC to be a common responsibility—among colleges, departments, disciplines, and
programs—and for the development of writing proficiency to become a focus of the entire

undergraduate curriculum.
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To support the mandate, the University earmarked funding for faculty development and CUNY
Writing Fellows—advanced Ph.D. students enlisted to assist the WAC program under the
supervision of a College WAC Coordinator—and specified concern for “students whose native
language is not English and whose writing skills require further development.” All four of these

elements will be represented as part of the RFP for Coordinated Undergraduate Education.

During the past four years, all seventeen colleges, as well as the Law School, developed
programs to effectively carry out the mandate under the leadership of WAC faculty coordinators
and the oversight of the University’s Office of Academic Affairs. CUNY colleges intensified
and expanded their programmatic efforts to strengthen the teaching of writing in courses across
the curriculum, and efforts have been made to include writing experience for students in all

disciplinary areas.

Organizationally, the WAC programs function within various contexts and Writing Fellows have
been employed in a variety of ways. The most effective WAC programs are those that are seen
as a college-wide responsibility, fundamental to the college mission and embedded within the
structures of undergraduate education. Integration with Centers for Teaching and Learning,
Freshman Programs and Writing Centers has produced numerous successes. Faculty

development is a mainstay of the WAC program.

WAC is a model of a University-wide initiative that has had far-reaching effects on improving
undergraduate education. Fourteen colleges now have writing intensive (WI) courses, with
seven of those colleges requiring them for graduation. Ongoing assessment concerns the
possibility that WI courses could, paradoxically, limit the attention paid to writing to but a few
courses in a student’s college career. As such, a number of colleges are using WAC as a vehicle
to re-envision the whole undergraduate experience, to embed various academic literacies within
and beyond General Education, and, ultimately, to consider what it means to prepare graduates

for the world.
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Many WAC coordinators have worked as agents of change on their campuses, working out of
disciplines as diverse as English, education, psychology and biology. A number of WAC
coordinators have published WAC-related research in professional journals, and in so doing have
situated this initiative within the national discussion of writing in higher education. An
impressive listing of conference papers and publications by WAC coordinators and CUNY

Writing Fellows is posted on the newly created Office of Academic Affairs WAC website.

The CUNY Writing Fellows are employed variously at the 18 campuses and the WAC
coordinators are now closely assessing the roles and contributions of the Fellows. Since 1999,
more than 300 CUNY Writing Fellows have spent almost 200,000 hours working with students
and faculty on CUNY campuses. Writing Fellows have been instrumental in the development of
campus WAC programs, particularly in the Arts and Humanities and in Social Science. The
most successful programs recognize the intellectual resources of a cadre of Ph.D. students and

employ the Fellows in ways that assist faculty with rethinking curriculum and pedagogy.

A significant and growing number of former Fellows have put their experience in the WAC
initiative to good use in applying for and securing teaching positions, including more than a
dozen within CUNY—a number increasing rapidly as former Writing Fellows apply to the

community colleges as part of the Community College Investment Program.

During the next four years, the University-wide WAC Coordinators Committee will continue as
a professional organization, working collaboratively (actually and virtually) as an intellectual
cohort to provide local and University-based opportunities for developing, researching and
publishing best practices, a significant part of which are professional development events and

seminars for CUNY faculty and Writing Fellows.

To work against the tendency to segregate the learning of writing into “writing” courses, the
WAC program will be more fully integrated into academic structures at the colleges through a
number of strategies, including those described here. It will be part of efforts to strengthen
undergraduate education within General Education and the majors, concentrations and

professional programs, as well as related academic support programs such as Writing Centers
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and Teaching/Learning Centers. In general, this integration will situate writing more fully within
disciplines, technical and professional fields. Such efforts will also focus on helping faculty

understand how writing is related to other cognitive tools and important academic literacies such
as the ability to interpret visual and media information, to manage and analyze information of all

types and to conduct critical and quantitative reasoning

The University plans to evaluate and assess the effectiveness of the WAC program. Along with
this, we will promote research into the development of CUNY’s multi-lingual, multi-cultural

students, particularly to improve instruction for students whose native language is not English.

The roles of WAC coordinators and CUNY Writing Fellows will be further defined and their
professional development will be further enhanced, providing them with opportunities to more
closely align their work with their graduate studies. On the other hand, the University will also
recruit more Writing Fellows from under-represented Graduate Center programs in biology,

chemistry and mathematics.

54 Articulation and Transfer

A key element inherent in the ongoing development of the integrated University is the ability of
students to move seamlessly between the University’s associate and baccalaureate degree
offerings. At present the University accommodates 30,000 transfer students a year, half of
whom represent students transferring from associate to baccalaureate degree programs. In
addition, there is significant interest on the part of students in taking courses at more than one
institution, often to expedite completion of their degrees. Accordingly, the University has
prioritized a number of initiatives intended to facilitate program articulation and intra-University
transfer and mobility. These initiatives include: implementation of a state-of the-art online
academic advisement system (DegreeWorks); maintaining an extensive web site (CUNY TIPPS)
where students can search for transfer evaluations of specific courses, for programs, and for
articulation agreements across the University; a searchable online course catalogue; web based
course schedules; and an online e-Permit process that allows students to electronically complete

cross-campus course registration. Standard department syllabi will be posted online.
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5.5 The Community College Investment Program

CUNY’s Community Colleges play an indispensable role in addressing the educational needs of
New York City. In addition to providing academic and career instruction and a gateway to
baccalaureate and professional opportunities, they promote workforce and economic
development, provide literacy and English language instruction and facilitate the movement of
thousands to meaningful career paths and gainful employment. The colleges also provide an

array of cultural and intellectual opportunities that enrich the quality of life in their communities.

The Community Colleges, including Borough of Manhattan, Bronx, Hostos, Kingsborough,
LaGuardia and Queensborough, currently serve over 70,000 students through their degree

program offerings and another 105,000 individuals in continuing education programs each year.

In fall 2003, the University initiated a Community College Investment Program dedicated to
providing community college students with access to significant additional full time faculty and
enhanced support services. In addition to the 300 new full-time faculty referred to in the

Preamble, the Investment Program will add the following resources to the colleges:

30 new faculty positions in Library services;
40 new academic support positions;
20 additional laboratory technicians;

60 new positions in student services; and

*® & & o o

Over $8 million in instructional and student service support.

The Investment Program represents the first significant faculty and staff hiring initiative for the
community colleges in over 30 years. It has afforded us a unique opportunity to rebuild the
colleges’ instructional staffs and to empower them with technological and pedagogical tools, to

great benefit of our students.

Its primary goals include: building capacity in those academic departments and disciplines that

are essential to supporting the liberal arts and sciences; strengthening programs that address local
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economic needs and critical educational objectives such as Nursing and Teacher Education; and
strengthening the ranks of full-time faculty. As well, it provided $3 million during this academic
year for new library acquisitions and almost $4 million for critical instructional needs, including
equipment and laboratory facilities to provide students with access to state-of-the art

instrumentation.

Overall, the Community College Investment Program will create major improvements in the
academic core of our community colleges as its elements are implemented over the next four
years. It is also a key component of CUNY’s efforts toward seamless articulation and the
realization of an integrated University. To facilitate movement toward seamless articulation, the
community colleges have invested in academic advisement initiatives and activities related to
program articulation and transfer. Over 45 of the new hires made thus far are engaged in
providing expanded advisement and transfer opportunities for students seeking to pursue

baccalaureate degrees.

5.6  Developmental Education

CUNY has made great strides in attracting to its campuses students who are well prepared for
academically rigorous college level work. Nevertheless, as the City of New York’s principal
public institution of higher education, CUNY takes seriously its obligation to serve students who
are motivated and able but whose high school preparation falls short of the level of preparedness
required for academic courses of study. Answering the question of how this obligation is best
addressed is a matter of national consequence as colleges and universities across the country

wrestle with similar challenges.

Accordingly, CUNY is preparing to marshal its considerable resources of faculty expertise in the
areas of student learning and “developmental education” for the purpose of seeking funding to
initiate a research program. This program will be designed to identify and apply the instructional
strategies most effective in helping under-prepared students realize their academic potential. It is
envisioned that this effort will be closely aligned with ongoing research and ongoing faculty

development programs on several CUNY campuses.
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Specifically, given the demands of the CPE exam and of upper level courses across the
disciplines, which call for high-level critical reading skills, the University will support campus-
based faculty development programs to work with faculty in all disciplines in order that they
may enhance these skills in their students. As well, a small faculty committee will be charged

with disseminating model programs and curricula.

5.7 Special Programs (SEEK and CD)

For four decades, CUNY’s opportunity programs, SEEK (Search for Education, Elevation, and
Knowledge) and CD (College Discovery), have provided support to thousands of highly
motivated and talented students who might not otherwise have pursued a college education.
SEEK and CD programs offer an array of counseling and academic support initiatives to students
on each of the 17 undergraduate campuses who meet the University’s definition of
“educationally disadvantaged” and New York State guidelines for classification as

“economically disadvantaged.”

Coming as they do with the kinds of financial and academic challenges associated with their

Special Programs eligibility, SEEK and CD students require comprehensive counseling support
services. Student development studies overwhelmingly show that retention is enhanced when a
college fosters a freshman’s sense of belonging. Many of the support services now heralded for

creating a sense of community were pioneered in these programs.

The Programs provide academic support at every stage of a student’s matriculation, from pre-
freshman through graduation. Among the widely available services are individual and small
group tutoring, supplemental instruction, special focus seminars and workshops, computer
assisted instruction, study groups and enrichment excursions. SEEK and CD counseling units on
each campus will continue to offer freshman orientation experiences, special focus workshops,
student recognition ceremonies and academic, personal, and career counseling as well as

offerings tailored to individual campus needs.

In the late nineties, the Board of Trustees made key decisions that have had a profound impact on

the Special Programs and on the larger CUNY community. Most notable were the mandates to
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raise admissions requirements and end remediation at the senior colleges and to implement the
CUNY Proficiency Examination (CPE) at the 60™ credit as a vehicle for students to demonstrate
their command of vital academic skills. During the period of the 2000-2004 Master Plan, the
Programs responded to these changes by strengthening admissions criteria, enhancing pre-
freshman and freshman year initiatives and expanding counseling and academic support efforts.
CUNY Office of Institutional Research data suggest that these interventions have improved
student performance in key areas such as basic skills completion, cumulative GPA and
cumulative credits earned. The most dramatic performance increase was SEEK freshmen’s one-
year retention rate, which improved by 10.3% between fall 1995 and fall 2002. Over the next

four years, the Programs will build on these successes.

Specific areas of emphasis during the period of the 2004-2008 Master Plan will include:
e Monitoring student performance outcomes and developing appropriate interventions to
address poor and borderline outcomes;
e Expanding the use of best practices in counseling and academic support;
e Strengthening partnerships with academic departments; and

¢ Increasing the visibility of SEEK and CD.

Monitoring Student Performance Outcomes

Under the leadership of the Office of Special Programs (OSP), SEEK and CD Program Directors
have identified standard measures of student performance and progress. The Office of
Institutional Research will expand its collection of data measuring the performance of programs
and students at the individual CUNY colleges and University-wide. Directors are committed to
closely monitoring their students’ outcomes and making appropriate programmatic adjustments
when warranted. The Office of Institutional Research and OSP will continue to research national
trends in the performance of similar populations, share the results among the programs and

provide support to strengthen “best practices” initiatives within CUNY.
Expanding the Use of Best Practices

SEEK and CD have a long tradition of designing, implementing, and disseminating innovative

pedagogies. SEEK faculty at Brooklyn College and New York City College of Technology hold
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prestigious FIPSE (Fund for the Improvement of Post Secondary Education) grants. Currently,
fourteen campuses (including six at CUNY) participate in the Brooklyn College dissemination
grant, “Making the Core a Reality for Disadvantaged Students.” At the College of Technology,
implementation of “Self-Regulated Learning” has resulted in improved academic performance
among SEEK students using the methodology. Participation in these programs will be expanded

and other campuses encouraged to secure similar funding.

Through the monthly meetings of the SEEK and CD Academic Support Coordinators, inter-
campus visits and the biennial conferences, “Sharing What Works” and “Tutor-Talk,” programs
collaborate and share information on effective practices. Over the next four years these efforts

will continue and, where needed, be expanded.

Strengthening Partnerships with Academic Departments

University academic policy changes such as the ending of remediation, the shortening of the time
frame for meeting skills requirements and the imposition of the CPE provided an impetus for the
Programs to collaborate with academic departments as a means of improving student
performance. Faculty development workshops, blocked programming and learning
communities, curriculum development and tutor training are among the activities that will be

supported during 2004-2008.

Increasing Program Visibility

SEEK a